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The Bicultural
Hispanic Women

The publishers of
Latina Magazine and
Roper ASW (Roper
Starch Worldwide,
2006) have released
the results of a
study on the Bicul-
tural Hispanic woman.
Beth Press, of Latina
magazine, remarked,

According to the
above-mentioned pub-
lisher and re-
searcher, this study
was long overdue for
two reasons: First,
marketers need to
know how to segment
the Hispanic market-
place in order to get
the correct branding
message across. Sec-—
ondly, according to
the 2000 U.S. Census,
the largest growing
segment of the His-
panic marketplace is
the U.S. born or Bi-
cultural Hispanic.
Marketers need to
know how to propor-
tionally allocate
their dollars to
reach each segment.
(12)

This study, pro-
filing the bicultural
woman with an inter-
est in both American
and Hispanic cultural
values, helps adver-
tisers and media
whose work demands an
understanding of the

largest growing mar-
ket segment in the
United States: a seg-
ment characterized by
the following:

(a) 1in the U.S., the
Hispanic female
population ages 16
to 49 is about 9
million, repre-
senting almost one
quater of the en-
tire Hispanic
population;

(b) about 55 percent
of the U.S. female
population aged 16
to 49 is bicul-
tural ; i.e, hav-
ing both American
and Hispanic val-
ues;

(¢) Dbicultural His-
panic women--more
than their non-
bicultural coun-
terpart-- are
young, educated,
affluent and inde-
pendent;

(d) bicultural women
are sought more
often for advice
about wvarious
product catego-
ries, "making them
valued gatekeepers
for others" (His-
panicAd.com, 2004,
15) ;

(e) with regard to
beauty and fash-
ion, bicultural
women will only
settle for the
best: More brand-

conscious than
Non-Bicultural
women, bicultural
women are willing
to pay more for
certain brand-name
products;

(f) the Hispanic mar-
ket's dynamic seg-
ment is not always
attained using
traditional His-
panic advertising;

(g) the media habits
of bicultural
women compare more
with non-Hispanic
women than with
Hispanic women,
tending to read
newspapers, to go
online, or to read
magazines;

(h) Dbicultural women,
like non-
bicultural women,
tend to either
prefer English or
to have no lan-
guage preference
in using the me-
dia;

(1) bi-cultural women
are firm in their
cultural heritage,
even though they
tend to make use
of the English-
language media; .
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Thoughts on Learn-
ing

Instructional
Strategies

by Leo-Francis
Daniels-Kaczmarczyk,
c.0.

Introduction

Robert Marzano and
others have recently
claimed that if a
school or institution
wants to make mean-
ingful gains in stu-
dent achievement,
they need to look at
the program and the
strategies employed
in the stu-
dent/teacher rela-
tionship. In an at-
tempt to improve the
quality of teachers,
research (Marzano,
Pickering, & Pollock,
2001) reveals "in-
structional strate-
gies" that work to
improve student
achievement. What,
then, are these

strategies? McREL re-
searchers have iden-
tified nine catego-
ries of instructional
strategies.

1. Identifying Simi-
larities and Differ-
ences.

Knowing how to
break a concept down
into similar and dis-
similar traits helps
students to under-
stand complicated
problems by breaking
them down, or analyz-
ing, them into a sim-
pler way. Instructors
can, on the one hand,
just present simi-
larities and differ-
ences, and, then, al-
low for intelligent
discussion and in-
quiry. Research shows
that as the teacher
will focuses on spe-
cific items while
students encourage
tend toward variation
and broad understand-
ing: It is help to
represent similari-
ties and differences,
graphically (Marzano
et al, 2001).

Applications:

(a) use Venn dia-
grams* or charts
to compare and
classify items.

(b) engage students
in comparing,
classifying, and
creating metaphors
and analogies.

2. Summarizing and
Note Taking

Summarizing and

note taking skills
foster more under-
standing, since stu-
dents are urged to
analyze a subject,
capturing the essence
of what is and, then,
putting it in their
own words. This re-
quires substituting
some things, omitting
some things, retain-
ing some things, and
knowing, basically,
the components of the
essential structure
of the reality in
question (Marzano et
al, 2001).

Applications:

(a) show them how to
summarize.

(b) in summarizing,
get the students
to express what is
unclear, then, get
them to clarify,
and, finally, en-
courage them to
predict the ex-
pected results, or
consequences.

Research:

Taking more notes
is better than fewer
notes. Interestingly,
verbatim note taking
is not recommended,
since it does not
leave enough time to
process the informa-
tion. After showing
students how to take
notes properly,
teachers should en-
courage students to
review and revise
their notes--notes
can be the best study
guide for the test
(Marzano et al,
2001) .
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Applications:

(a) let the students
make use of
teacher-prepared
notes; this will
show them how to
take notes

(b) each the student
that they must
have a consistent
note-taking style.
Each student will

(a) give success
story examples of
people who did
well by not giving
up.

(b) the students can
keep a diary re-
cording their
weekly efforts and
achievements,
meditate on the
implications, and
quantify the good

e praise or bestow
laudatory words
upon the the stu-
dent if perform-
ance improves.

4. Homework and Prac-
tice

Homework allows
students to take
their learning out-
side the classroom
(Marzano et al,

have his/her own it has done. 2001) :
style for taking
notes. Research: (c) quantity of
homework de-
3. Reinforcing Effort Recognition is pends on grade
and Providing Recog- most effective when level;
nition it depends on the (d) parent in-
achievement of a cer- volvement
Teaching students tain goal or stan- should be mini-
the importance of ef- dard; symbolic recog- mal;
fort in fostering nition is more effec- (e) teacher
achievement and rec- tive than tangible should explain
ognizing their actual rewards (Marzano et the homework to
work toward an iden- al, 2001). student and
tified degree and parent
level of performance. Applications: teacher/guardia
Since students natu- n;
rally understand and (a) create new way to () teachers
respond positively to personalize recog- should give
serious strivings and nition; e.g., rec- feedback on all
being recognized, ognize with awards homework
teachers, taking ad- those who have
vantage of this, must done something Applications:
make them see how ef- worthy of recogni-
fort and achievement tion. Find ways to (a) have a home-
are connected, or re- personalize recog- work policy
lated. Research dem- nition. with advice,
onstrating that not e.g., sched-
all students, in (b) when a student is ule, time
fact, see the impor- having a difficult limit, etc.,
tance of effort, they time: for students
can, nevertheless, and parents;
learn to modify their e pause and talk
thinking by acquiring about the problem, (b) let the stu-
positive attitude to- dents know
ward striving, work- e prompt, or encour- when they will
ing hard, and making age the student have a test;
a effort to achieve with advice im-
something (Marzano et provement; and, (c) let students
al, 2001). finally, know, specifi-
cally, what
Applications: the homework
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is for;

(d) make the
feedback ef-
fective by
changing the
way it is de-
livered.

Research:

Students should
adapt skills while
they are learning
them. Effectiveness
of practice is re-
flected in speed and
accuracy (Marzano,
2001) .

Applications:

(a) give timed quiz-
zes for homework;
ask the student to
report on speed
and accuracy.

(b) give adequate
time for the ex-
planation and ab-
sorption of diffi-
cult concepts,
setting aside
class time for
practicing.

5. Non-Linguistic
Representations

Research shows
that knowledge is
stored linguistically
and visually: The
achievement increases
in proportions as
they use conjointly
these two forms of
knowledge retention.
It has been recently
discovered that the
use of nonlinguistic
representation both
stimulates and in-
creases brain activ-
ity (Marzano et al,
2001) .

Applications:

(a) include both
words and images
along with symbols
to represent rela-
tionships;

(b) make use of
physical models
and movement to
represent data, or
information.

6. Cooperative Learn-
ing

According to re-
search, organizing
students into coop-
erative groups ren-
ders a positive ef-
fect on general
learning. If one 1is
using cooperative
learning strategies,

(1) make sure that
the groups are
kept small and

(2) do not use this
strategy too of-
ten—use a system-
atic and consis-
tent style (Mar-
zano et al, 2001)

Applications:

(1) in forming
groups, make use
of a diversity of
criteria, i. e.,
common experiences
or interests.

(2) make sure the
group size and ob-
jectives are var-
ied;

(3) group work should
be designed around
the core compo-
nents of coopera-

tive learning:

(a) positive
interdepend-
ence,

(b) group proc-
essing,

(c) healthy use
of social
skills

(d) face-to-
face interac-
tion, and

(e) individual
and group ac-
countability.

7. Setting Objectives
and Providing Feed-
back

Students are given
a sense of direction
for their learning
when objectives are
provided. Goals, how-
ever, should not be
tightly specified,
but should be easily
adapted to the stu-
dent's own objective
(Marzano et al,
2001) .

Applications:

(a) establish a core
goal for a unit;
then, persuade
students use their
own special inter-
est to personalize
that goal;

(b) set up contracts
with students to
determine, in
schema form stu-
dents' specific
goals to be at-
tained along with
the grade to be
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received if they
meet those goals.

Research:

Feedback generates
positive results,
most of the time.
Teachers can never
give too much feed-
back; teachers
should, however, con-
trol how the feedback
is formulated (Mar-
zano et al, 2001).

Applications:

(a) feedback should
be corrective;

(b) students' behav-
ior should be
evaluated in rela-
tionship to spe-
cific levels of
knowledge--the ru-
bric-method works
well;

(c) make sure the
feedback timely
and specific;

(d) persuade students
to take charge of
feedback sessions.

8. Generating
and Testing Hypothe-
ses

Research shows
that a deductive ap-
proach to this strat-
egy 1s the most ef-
fective. Be it induc-
tive or deductive,
teachers should in-
sist that students
explain their hy-
potheses and conclu-
sions with logical
clarity (Marzano et
al, 2001).

Applications:

(a) help the students
to hypothesize by
asking them what
would happen if a
well-known system
or culture were
suddenly changed,
e.g., government,
church, library
system, etc.

(b) students could be
asked to construct
something with
limited resources:
a task would gen-
erate questions
and hypotheses
about feasibility.

9. Cues, Questions,
and Advance Organiz-
ers

Cues, questions,
and advance organiz-
ers encourage stu-
dents to make use of
something already
known to elaborate on
or enhance further
learning. Research
shows that such tools
promotes analytical
thinking, help the
student to stay fo-
cused on what is most
important, and are
most effective when
presented before a
learning experience
(Marzano et al,
2001) .

Applications:

(a) 1if the teacher
pauses shortly af-
ter asking a ques-
tion, the stu-
dent's answer will
be more profound;

(b) the organizer
should think ahead
about what style
he/she will use:

(c) talk about a per-
sonal experience;

(d) there are many
ways to present
information to a
student before
he/she actually
"learns", or pos-
sesses, it.a brief
text can be read,
a graphic image
can be created.

*Venn diagrams: illustra-
tions used in mathematic
set theory. They show the
mathematical or logical re-
lationship between distinct
groups of things, or sets.
Venn diagrams show the pos-
sible logical relations be-
tween the sets.
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Class-

Teachers, Leader-
ship, and Courage

by Leo-Francis Daniels-
Kaczmarczyk, C.O.

Bowman (2004)
wrote that teachers
instinctively fear
taking leadership
roles because the es-
sence of leadership
lies in the capacity
to deliver disturbing
news and raise diffi-
cult questions in a
way that moves people
to take up the mes-
sage without killing
the messenger.

To be accounted
good, a teacher must
be courageous which,
in part, means the
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following:

Mark Twain observed,
"Courage is resil-
ience to fear, mastery
of fear, not absence of
fear" (Fitzhenry, 1993,
p. 110). Whatever the
circumstances occasion-
ing courage, it, in some
way, requires overcoming
fear; e.g., bodily in-
jury, death, fear of
shame, fear of oppro-
brium, fear of other's
critical opinions, fear
of appearing foolish, or
fear of being a coward.

According to Dean
(2006) , moral courage is
called upon during times
when doing the right
thing

(3) goes against the
status quo,

(4) would cause the per-
son to suffer shame
and

(5) requires withstanding
discouragement from
other people.

Moral courage compels
or allows an individual
to do what one thinks is
right, despite fear of
the consequences. Proba-
bly, the most signifi-
cant and recognized of
the threatening fears is
the loss of one's ethi-
cal integrity; namely,
the fear of one's au-
thenticity if one does
not act according to
conscience (Putnam,
1997).

Promoting Courage

C. S. Lewis believed
that of all the virtues,
courage was the most
valuable, for he saw
courage necessary for
maintaining and exercis-
ing the other virtues;
and, so, he concluded

Cultural Insights,
2006, 1-4

that courage is "not
simply one of the vir-
tues, but the form of
every virtue at the
testing point" (Fitz-
henry, 1993, p. 111).

Aristotle held that
courage is developed by
doing courageous acts
(Aristotle, trans.
1962) . Following along
these same lines, some
believe that, courage is
a moral "habit" to be
developed by practice
(Cavanagh & Moberg,
1999). Similarly, Ban-
dura's concept of self-
efficacy is compatible
with Aristotelian
thought in that success-
ful performance
strengthens an expecta-
tion of further success
(Bandura, 1977).

Building Courage

Practically speaking,
Aristotle is very useful
for building up courage,
for he tells us, very
simply, that we become
courageous by being cou-
rageous.

I cannot imagine how
a teacher in today's
world could possibly be
effective in the class-
room without courage.
Without courage the stu-
dents and school would
make mashed potatoes out
of him/her.
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Oratorium
Sancti Philippi Nerii

Oratory of St. Philip
Neri School System
p. o. box 1698
Pharr, Texas 78577

The mission of the
Oratory of St. Philip
Neri School System is
to promote bi-
culturally the forma-
tion of Christian
character, Catholic
lay leadership,
Christian fellowship,
and community service
by integrating the
Gospel message into a
liberal arts educa-
tional program in the
spirit of joy exem-
plified by St. Philip
Neri, the Oratory's
founder
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